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Number of
Grade Classes _.

P5-PreSchool _
X E-Endgtn A :
P3K _ 96__TOTAL NC. students PS and K

R P

X1-grade 1 bl

X 2-grade 2 5

"X 3-grade 3 b

X b~grade 4 5

X 5-grade 5 _
X 6-grade 6 -

A  8Q4. . TOTAL students gr. 1-6

4ed 1-A11 classes graded
2-A11 classes ungraded
3-Some classes ungiaded
If ungraded, specify ages or grades

5.0 POCESS VANIABLES - STUDENTS

grouped together:

Mumber of
frade Classes__.
7-grade 7
E~grade &
9-grade'y .. ... ..
B NA  TOTAL students gr. 7-S

10-grade 10 _ . _
11-grade 11 =
12-grade 12 e
C NA . TOTAL students gr. 10-12

AV N

(Sociolinguistic)

5.1 Students Dominant and Wetive language interaction and
cultural affiliation (Indicate nwiber of students in each °
category and specify cultural affiliation in box)

(Circle any information which is inferred and write INF.)

‘.:L'Q’-.I;\Tbh.}-;*ﬂhgiﬁijsiil Dot na nt 1 Enplish Dopinant 5.0 Ho, 5.
1, Total I . I-E Dom - N..T II.E-Dom ~ NEMT ° } _ ‘
Non-English i ST ' ooy MEdar T 488 57%
Hothér Tongue _ l 488 | 250 o H-EMT
: | Hispanic 1 Hispanic . I L dom 250  29%
2. Total - st amr I
2. II, E-Dom - EIT ‘
1 English o 1 1%
Y  lother-Tongue 419 i G-Dom pr. L9 14%
| Black Wil 2
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PSK = 96__ TOTAL HC. students PS and % C—grade v .. ____
: B NA - TOTAL students gr. 7-C
£ 1-grade 1 b 10—grade 10 ..
X 2-grade 2 U -grade 11 . .
X 3-grade 3 6. .. 1’) srade 12
X L-grade 4 G ~1_\_._:5;__ _TOTAL students zir. 10-12
X 5-grade 5 5
X 6-prade 6
) 8Q4 TOTAL students gr. 1-6
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i; ‘op—unmllsl_Dorﬂnanu y;:pp dis sh Dominant 5.0 Ho, /o
1, Total -2 Dorg - T * II.E-Dom -~ NEHT _ '
 Non-English ;1 s b R I ! WE do: I 488 57%
Hother Tonguq_m4 488 % 250 Do OB-EHT '
H ' .
| Hispanic .. _{Hispanic i L dom 11, 290 29%
2. Total E TI- u—Dom - L&lT , NELT 1
English < j _ ‘
liother-Tongue 119 SDam L. 119 4%
i Black . ' EAT 2 '
I Total ilon-inglish IT 7otel English Total -Dom 369 | 43%
Doninant: _ 498 Dopinant: 3%  1I= 1L+ 11
XY Honuﬁnplﬁsn Jomlnant e ~“ﬁpgl}§h.ppm nant

- Non~English .
liother- Tongue

Inglish v
Hother Tongue

- Dxample: a native Spanish spealier

-2 Dom

N—-EMT

}who uses Spanish in most contacts
i though he may !mow English

-3 Dom

onom

Ml

hxample: (vare) a native Znglish
spealiing Puerto lican child

;born in Hew Yorl: vho returns
“to Pu.rtc fiico and

DeCco:es
! Spanish dominant ’

- E-Don T

Example: a native Spanish
speaker who uses Spanish, or
faaﬂilﬂ' ar contactu, and English

wnin

\"OJ. e

v in

wregs 3les. I)a native E.speaking

acculturated Auerican who may

or oy not know a second lang.
2)a native E. spealing

liexican-inerican child who has a

ainiwal receptive nowledge of

Spanish, but has a Latin culture

affiliation
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Indigenous americans: Hwiber Per Jent of
Total Students
A1 Navajo A1 %
42 Cherolee A2 . p
A3 Other {apecify) i3
4 TOTAL No. of Auerican Indian A ——— %
fmericans of ¢ither ethnic bacliprounds:
B1 lexican-American Bl ._ e T
B2 Puerto-.ican 32 705 . L%
B3 Cuban B3 .. 6 R e
Lecuador, == 3/ Other Spanish-American : :
Feru, Dom.Rep.¢gyecify) 2/, 27 o
Columbia B TCTAL Ko. of Spanish- B o33 .86 5
spealiing Luericans .
U Portuguese~/merican c ... L5
D Franco-imerican D 5
"I Chinese-imerican Foo_ LB
G Eslimo G _ - .5
H lussian oo i 5
J  Other I R
I TOTAL number of H~FEIT target
students - 738, ..86..5
.3 DBthaic identity of English nother tongue students
population, if specified,; by number and per cent.
IP, p.10 3 Black np 162 14

"Al1l of our black pupilis aré in the

Cultural or Ethnic identification of target students in progran

by number and % of each:

identified as part of the tarszet population.

get population €
II TOT'L number of HIT students 1S contrar

O

ERIC

Aruitoxt provided by Eic:

5.5

other than target population

from dominant language
(specify)
Dowvnant langnage
1--Ziglish
2-3panish

Mo e e e a e oa

bilihglal progvam? theref '
To label them as 'other than tar-
implies that they are not in the program and sheould not be.

y to our philosophy,"

ct
A

Pifferent Native Language Humber
.Spanish " 250

Ce e e e R

Stlants' Dominant Lanzuage and frtent of Bilingualism
Deuidnent language { Nuaber of liono

of &% .dents in »rogram | Students

- ‘-

t

Students' native language or mother tongue if DIFFE FNT

page

if inferred,
check (/)

other than target

X

ore,

5.4‘§Eanish

Per Cent
N%S%M. |

1inguaj’ﬂunber of students Bilingual
R to any extent

they must be

This



L2 Fuerto-.decan 12 705 I B ﬂ pe A N
' . B3 Cuban E3 6. b
mcuaador, -- ) Cther Spanish-Anerican
zeru, Dom. Rep-imcv”y) o4, 27 S XL
Columbia B TCTAL Ho. of Spanish~ B 738 86 - &
Yeal ‘ 3 86 -2 ...
sheaing fnericans
C Tortuguese~fnerican S o
D [Franco-fmerican D ... o .
T Chinese-imerican P S
G Zslzimo G ... e )
I ussien K N D
J Other I S L
I TOTAL nunbe; of KH-HIT target . .
students 738 . 865 X
7.3 Dtimic identity of Eaglish mother fongue students other than . tar rpet
population, if specified, by nwaber and per cent.
Ir, p.10 =, Bleack ™ 162 14 . X-
"All of our black pupils are in the blllnbual Drobrdm, therefdfé;” hey must be
identified as part of the target pooulatlon. To label them as 'other than tar-
get populationﬁ implies that they are not in the vrogram and sheuld not be,
IT TOT'L mumber of HIT students 1S contrary to our ph“losophy-
other than target population LS o
5.4 Stedents' native language or mother uonguc if DIPPE.SHT
froa dominant language ] 5.4, Sp.a{l_";sfk_l_,,_,.
(specity)
Dor'ﬂ'nant lanzuage Different Hative Larmua"e Thmaber er gent
1~ iglish . Spanlsh 250 . .3
2-Spanisn e . -
5.5 Stitents' Nominanl Language and frtent of Pilingualisn
Dcinent language t Huber of lionolingual] Ffunber of students Bilingual
of £ :dents in program = Students ’ to any extent
t
Huaber G not Iio. 1 not » only llotenlng ‘spealzing
spec. ; soec.!' comprenension :ability
I, p.10 ' Ho. % Mo, %
Black gtudénts o
B 369, English  43% 119 2231 47 17%
A lwmerican ' ' o T
\ Indian ___ L ) .
«L  llavajo . L
A2 Cherokee ] B g T ’
A2 Yerésan o ) T N i )
AA,‘ - Other (spec.) .. d'f,-' ) ) N
5 483 Spanish grg 196 MOELTOUTT g 4%
c Portuguese .
D ... French SR ; |
F _ Chirsse )
¢ 7 Eekimo L SERRERE -
E ___ ‘ussian T ) )
J Cther (spec.) P i

ERI
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©+ 5.6 lecruitment of Students: 5.5 __ 2
o 0 - not specified ' - ,
1 = ZEnglish tlother Tongue and Hon IEnglish ilother Tongue
Students are recuired to participate in the 011111 ual program
2 = Only N-ZIT are recuired to take progran; fIT's pn_ticipation
is voluntary

el

3 = DBoth ET and I-EIT participation is voluntary

. - E-Dom. ‘ np
5.7 Proportion of HIT pupils in project area: see Chart C 5.7 _ﬁ_ﬁ?,%’__ —
n.ss~ not specified on the chart
5.8 Community Characteristics (marl: all¥ that apply) 5.8 1,2
O -~ not specified
T = inner city-ghetto
2 T major city
3 = small city, town or suburb
4 = 1ural
5 7 other (specify)
5.5 A. Soclo-economic status of N-IT participating students 5. A. 75.7‘{92,13'6
(indicate specific percent of low SES) 1oW BES
B. Average family income, if mentioned B. NS ...
n.s. _.not specified
5.10 Socio-econoncmic .gtatus of I[iT Jartlcmat_mfr students ,?_5,/3_“,
(indicate specific percent of low SES on the blanlk)
n.a. - not anplicable (no BLIT) ‘
00 =not specified
5.11 Proportion of migrant students in project (none) 5.11 none .

(Indicate specific vercent)
n.s. ~not specified

6.0 SOCIOLINGUISTIC SURVE

LT A PO

6.1 PrOJect states that a sociolinguistic swrvey: 5.1 I 1. ..
I for ‘ iI for IT 1. ..
HeIT groun BT groun ‘
1 was made X ‘ X

2 will be-made
o not mentioned

et e e e

e eaa Ceama e s

6.2 If a sociolinguistic survey was or uvill be made, 6.2 I R - S
marik all groups included: ' ‘ II 1,2....
‘ I N-BEMT IT HIT
1 parents P S D
2 childre X LK

3 teacae“~
. 4 corxmnity
5 others
o (uaecn.fy)

- —— s . s p s

aan i am—— (RIS -

teachefs)

P 6.3 Langxmre do‘ 1nance of N-iiiT grouns (cnec.. A parcnts ) B cnlldl'en, C




- ,no (R 3ec.1f1&=c.

inner city-ghetto

major city

small city, town or SubUfO
- iural

other (specify)

G WD 2O
!

5.6 L. Socio~econoiic status of N-JT particivating students 5. A. 75/"1-,3_13 6
(indicate specific percent of low SiS) Low SES
B. Average family inccime, if mentioned Z. NS

n.s. __not specified

5.1C Socio-econoncmic .status of LT Hartici; >ate N students 5,10 | ?_5_/3_“‘
' (indicat specific percent of low SES on- the blan':)

n.a, -not aoollcaolu (no HiT)

00 =not specified

5.11 Propov'tlon of migrant students in project (:1011@) 5.11 none
(Indicate specific mercent)
n.s. ~not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 PI’OJeC't states that a sociolinguistic suivey: : ST I S N
I for II for N
G-ILT proun - BT groun
. 1 was made . S K

.2 will he wade
¢ not mentioned

6.2 If a sociolingvistic survey was or will be made 6.
]

21 1,2,
marl all groups included: IT 1,2...
I N-RdT 1T BT
1 rarents : P R &
2 children X ' X

3 teachers
4 cormunity
5 others

(f*3e01fy) B
6.3 language doninance of H-iEiT groups (cheelr &__parents, B children, C _ teachers)
"will be determined by the extent each language is used in different donains
through various means of communication.:
€y snecify extent descriptively: never, sonem.mes, aluays 5.3 A %
B X ...
7 USE NCH~BHGLISH LANG. USE #IGLISH . ...
DGAINS: LISTuNTNG .>P . ‘d&INu N _"ﬁAD_I"I‘T‘Gj’}-I;}I'T'I_I‘I;‘r_f _I.,'I.SEEN_I‘I;I‘GE §;’§3A;{;[,1{v' ¢LL:ADI1‘TG: »L.hI TG i
1 Hone s NS S SN
2 Church L. R U e 3
A\brk T S S AU
5'Socializing | ... ... . . oo . L
6 Heighborhood | | .. . ... .. i :
7 filu-TV-radic . . .0 e e
811a"a71nbunevfﬁ e s )
9 Cthers _-h4_V~.“u_._..“L...._,;...:.fh.....“.......}..“...h..h..............m
(specify) '

Survey was made. Data is available for anyone who
wishes to analyze the 700%* sheets.

“ERIC
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. pare
6.4 If not included in survey; how was student's language dominance 6,4 12
- determined? ‘ 1 - II 12
. ~ T AT
T1-inferred by 1m0 surname
2-established vy tformal testing of students
3-assessed by informal means (specify how) -
4-not mentioned e e ’ ' )
(interview with mother and New York City Board of "Edlication Rating Scale

"~“(included in survey)

it .

6.5 Sociolinguistic Survey includes: (check all that appiy) 6'5‘“Ng:£“)
An analysis to determine if an interlanguage exists g

in the community, (e;g., a mixture of two languayues _
vhich serves as a single system of cormunication for .
a group of people). ] copy of survey is attached

1-~yes
O-~no

Attitudes toward maintenance or shift:

6.6 H-EMT parents' attitudes toward maintenance of child's- 5-6"“,§Ei_w‘
N-EH{T in particular domains of use or conplete shift
to English
1-yes
O-no

6.7 EHT parents' attitudes toward their children's le rning 6.7 1
of the N-ZT language :
1-yes '
O-no

6.8 Children's own attitudes regarding the second language : 6.8__NS
they are learning and the speakers of that language
1-yes ‘

f O-no

5.9 If not included in survey hou were parental and/or ‘é.gnmmbﬁimm_
community attitudes toward N-EIT maintenance ' '
determined? '

1-will not be assessed

2-will be assessed; method not speciiied

3-has been or will be assessed by methiod other than
soclolinguistic survey (specify how)

P ———r o

6.10 1-After ociolinguistic survey is made, how does it influence 6.1C__NS.
‘progrem? (specify) (e.g. transfer or maintenance instructional
programs)
O-not mentioned

7.0 STAFF ZTLECTION

Q ‘
IERJ!: 7.1 Linguistic background of project teachers, by muber in each category: .
(incicate non-Inglish language in each box) . ) :




Attitudes toward maintenandce or shift:

6.5 I-®iT parents' attitudes toward maintenance of child's 6.6“__5?%___
N~ZIT in particular domains of use or complete shift
to English
1-yes
0--no
6.7 HIT parents' attitudss toward their children's learning 6.7 1
of the N-ZEIT language
1-yes
O-no
6.8 Children's own attitudes regarding the second language 6.8 NS
g g guag —
they are lrnrning and the speakers of that language
1 ' '
5.S If not included in survey Lov were parental and/or 6.5 _NS.__.
cormmunlty attitudes toward H-EiT maintenance
determined?
1-will not be assessed
2-will be assessed; metihod not specified ‘
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) .
6.10 1-After sociolinguistic survey is made, how does it influence 6.10_NS. ..
progran? (specify) (e.g. transfer or naintenance instructional
programs) .
0-n0t mentioned
7.0 STAFF 2SLECTION
7.1 Linguistic background of project teachers, by nuwaber in each category:
ge g proyg s DY gOTy
(incicate non-fnglish language in each hox)
.. 7 nguage dominance not specified - ‘ (if any information is not
X _‘other tongue not specified . specified; cross out that

. not specified whether monolingual or bilingual  heading and complete the
: rest of the chart)

A-licnolingual B—Bilin:ual 7.1 CQ
I § E Don. TROROL RN LLing ‘T 2 ._E\].S.. -
NEMT Wao M= " I.B .
11 E Dom h ; ‘ II A
Do e L e
X ! : I, A
1 NypMr - PN 1 18 0 .
: - N.—- eeers e e a1 n l NT". et e e IIl B L
A Total Number B Total MNumber A
Honolingual Bilingual e
ono. 1§gua » ilingua B 41 %
-l e e RN . N 1]
IP, p.79 Total Muiber ' ‘ .
411 teachers bilingual of Teacheis (seven funded by Title V;I;
' ¥ 41 rest paid by New York City

Board of Education.)




page 6

7.2 Linguistic background of »roject aides or paraprofessionals, by number:
(indicate non-English language in each box)

X___Language duiiinance not specified (If any information is not
- X Mother tongue not specified specified, cross out that

X._ Not specified whether monolinguel or bilingual heading and complete the
. : ' rest of the chart)

4 MNonolingual B Bilingual
. 7.2 No. %
I N-E Dom ; i Ia
N~EHT i . ! 18 __
'. : IIs .
IT & Dom - ; ’ ! s __
T : ~ | s - T
| ' | me
II. E Don ' T ‘ T Ao o
1 NeET : ! ; B13  1Q0
. : . N 13
N Total Number '
A Total Number B Total Number . of aides or
Monolingual Bilingual paraprofessi??als
. . i [ ] . -
| -—-13—-— —L 7% "1'5 indicates 20 for
7.3 Language(s) -used by bilingual teachers: past year 7.3___2
(tlark £°1 that apply) - ~ '

%*See b elow 1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language: ~ :
1b=only if native language is also their dominant language
lc-even if native language is not their dominant language
1~0~not sp~nified ‘ : ‘

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-~language(s)used by teachers not specified

7. Language(s) used by bilinggal aides or parsprofessionals: 7.4 2
(Mark all that apply) ‘ R

1-Bilingual aides instruct im only one language ,
la-Bilingual aides who instruct in only one language teach in
-, their dominant language, whether or not it is their native language.
~31lingual 2ides who instruct in only ono lang. toach in their native lang,:
PTieonly if netive lengucgs is also their deninent liapuege
¢ wver Af notive language is not their dominant language.
-2 not specified o , ‘

T o

“
1




II £ Dom ' R II B

T : | , . E 11,4 —

: ' i e .

II_ % Don ' | , ! T 40 _a

T NemIT o f : B 13 100

, ' 15
, , ; ] N Total Number '
A Total Humber B Total Number . of aides or
Monolingual Bilingual paraprofessionals 7
IP, p.5 indicates 20 for

7.3 Language(s) used by bilingual teachers: past year ~7.,3__2 .

(Mark all that apply)

%See below 1—Bilingug1 teachers teach in only one language
1a-Bilingual teachers who teach in only one language teach in thelr
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language: ‘
1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified '

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O—language(s)uéed by teachers not specified

7.Z Language(s) used by bilingual aides ox paraprofessionals: - Tebh 2 .
(tlark all that apply) ’

1-Bilingual aides instruct in only one langvage

ja-Bilingual aides who instruct in only one language teach in
__their dominant language, whether or not it is their native lenguage.

.ilingunl oides who imstruct in only onc lang. teoch in their natlive lang,:
1eonly if native lungucge is wlso thedr denincnt l.aruege ‘
4. _ver Af uotive language is not their dominant language
1-0 not specified ~ . |

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual gides not specified

7.5 Cultural affiliation of teachefs. aides, project director and evaluators by
number and percent (liark all that apply) Specify cultural affiliation.

L. Teachers No, %4 B. ALides No. % C. Froj. Director D. REvaluator(s)lo. %

L 12
PuertnaRicaﬁ@28n@@ Puerto Rican| 22 Puerto Rican LAnglo o —1Q0%
Cuban_. . 2 5. Dominican 1. 8_ . _ -
Bleeck 3 & - R

Others 8_

L O-not specified :

LMW 3 IP, p.47 states that teachers who are teaching Spanish classes should be
native speakers of Spanish or have near native proficiency and teachers who are
teaching in English component. of project should be native English speakers or
have near native proficiency. However: Evaluation, June 1970, p.l6 points

. out that some teachers teaching English have Spanish accents. Was the above

. rpY.cy carried out? | o .

- ERIC™
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7.6 Selection of N-MIT teachews from local community pace T
L]

L - O-not specified 7.6 1o %
o © Humber of N- IT progran teachers from local community i -
, and % ___. total W-EiT teachers. g
7.7  MNumber and Proportion of teachers and aides of same 71; No. %
cultural background as N-giT students: - - . ¥below
indicate specific pex -cent on the blank, or B nuany~_,
if specified descriptively, ~
A= teachers Jé:fif;e *4A, 28 out of 41; more
B = aides = 5 ... than shywhere in the
' o-many nation for Puerto |,
4-most, - Rican pupils. ‘

~more than half
0-not specified

7.8 Teacher QuaJ ifications -~ Training prior to project ' no.'s
(_[ndlcate nunber of Geachers with each qualification, 7.8 2,3.14,5,6.7.8 9.3z 1k 1~
if given) ~ 17-hL 7-h1 R '
‘n.s.-cualifications not spcified :
O-previous courses not spemfled :
(p 792)  teacher must meet a specified level of language proficiency on a

. standardized proficiency test of the non-Englich language through
vhich (s)he will instruct
2. X teacher must meet a specified level of comnmicative competence in
the non-Inglish language determined by a structured interview -
3..X _previous teaching through N-IBT (in country where it is a native
language, in Peace Corps)
L. X _previous teaching in local area
5 X _courses in N-EIT language structure and usage
.. X _courses in N-E literature
’7 K content (e. g. Social Q‘tudles) courses learned through N--HIT
8 X _any previous education through N-EiT -
X courses in teaching &SL

lO.,m courses in methods of teaching N-EIT lanrruarre

11. _ courses in iethods of teaching content (e g. math)in H-TT
12.X . certlflbatlon in ESL

15, .. certlflcat" on in teaching N T

14X cross cultural courses ,
15.;2§ courses in the cultural heritage, values, deep culture of N-FHT
1€ e e other qualifications, specify

.—--License required by New York City

T ,---Bilingual

8.0 STAFY (SVELOPHENT 8 '
JdA1 23 45 4 .
~ B__Ns i ,

o 0 s -tef? training mentioned : v

. Py Vi, - e L= K N LI} 1 !

[MC 8.1 .'13.._;.,1 ._- QJOCU is offering training for teachers A, For B. For Pora-

: ard - agfofcssmnalu in the followmr* aroeo,Teachers profossionals - :
(s "11 tnat aonly)



4L-acst 4o S
Alican pupliis.
o 5-more then half pupL

O-not specified

7.6 Teacher Qualifications - Training prior to project ‘ _ mo.
Bt b sl Fpriasd g R A on Bt Aol . . e . ry S S TR Ry N -~ K —
(Tndicate number of teachers with each qualification; ¢ € 2.3.4,7.5,7,8,0,12,70 .17

. : — - > AT T
if given)  17-31 7-4L

“

v
Nl 148}

n.s.-cualifications not spcified
\ O-previous courses not specified o
(p.79) teacher must meet a specified level of -language proficiency on a
.7 “'standazdized proficiency test of the non-Englich language through
 which (s)he will instruct B
2. X teacher must meet a specified level of communicative competence in
""" the non-Fnglish language cGeternined by a structured interview
3. X _previous teaching through N-HiT (in c-untre care it is o native
language, in Peace Corps)
L. X _previous teaching in local.area
5. X _courses in N-EIT languege structure and usage
6. X _ courses in H-B litsrature _
7. % content (e.z. Socizl Studies) courses learned throi.gh N-EIT
8.:‘:}:(_____“any srevious educetion through NM-EHT
X courses in teachims ISL
7 courses in methods of teaching N-EIT language
."'“'M:courses in methods of teaching content (e.g. path)in H-EMT
“”j certificatiion in 5L

3
b hot

X

certification in weaching N-HHT
A cross cultural comrses :
.";(-:::courses in the cultural heritage, values, deep culture of N-mil
__other cuzlifications, specify ‘
7'.--—L;‘Lcens‘sﬁ- redquired by New York City
{ o--~-Bilingual

SREEY

1

=
(i

-
&

i

1}

8.0 STEF: 1 /wVELOPHENT <
i ‘8'1A1:D:j7a"5,&
o g - . B__Ns
“ueIT training mentloned :

8.1 erimg tzmining for teachers 4. For B. For Pora-
raprofessiomals fm the following arees:Teachers profugsionals -
that apply)

n.s.-Tw- ing indicated, Dmt neture not 'specii;“'éd e 0.

l-Engl’j " 23 their second ZaNEIESC ..o ers e . L& O

2-The :i=.2ving of fnglish as a sweond lanmcuage X p.1l0 X .

3-% as thow o second langrage.Fmphasized.. ... .. .. ..X p.52 "0

A--__"I‘he;' : ‘11"r\g of A as a secomd language Spanish. X
‘5-uetm‘:;.;' oI teaching other acadenic smbjects .
S-iletins "+ of teaching other acaZemic subjects

in I canenege | Spanish. ...

X DpJA3,52 %
U e
) 11,4,6,7,9,10

Ob 1 . 8.2 gtate@ zoals of teacher trainias ave: 8.2 11 1,4,9,10 Students
bjectives p.72 I W-EMT 1L EMT
1-Understanding of socio-cultuzml values .. and practices oi__ . _y - X
2-Cross~cultural training . -
. #*below ?)Sensiti\jty to ethnocantricisn and linsvistic snouvbery
L-frareness or che soclal-emotiional developmemt ol
S5-Strategies for accomodating uhe different learning
styles ail y
E-Strategies for cognitive development of
T-Strateries Tor reinforein; the self-esteem of
B-Methods of cross-culiyral teaching or teachinz the
‘bicelturel component
9-Formulation ©f pupil performswce objectives.
I#-Methods of wvaluation of pupil performance objectives

List specific goursé# if givem (or XerSi snd sttach)

rxx 5< be ‘x b
antRANESEs

#raining since they use the same
» same background..

; ) ) .
E ‘IC Most teachers in program do not need thiz

o 8UBE% slyle as the pupils sand come from




: 8.2 Methods of Teacher Training: (Mark all that apply) 8.21,3,4

1-courses 1P, 45

2-exper1ent1al, teaclﬂlng supervised b_,r nester teacher

3-workshops where teachers offer suggestions to each other IPp p. 52
4-use of vidso-tapes of teachersfor feedbacl: on how they are (iomg
5=cross~cul tural sensitivity training, t-groups

6-interaction analysis (e.g. Flanders systen)

7-other (spec1fy)

8, 4 Project provides jeleased tl ne to teachers and par eproffesion- 8.4 ___ 1]
als for joint lesson plannine: 1-yes O- not mentioned

8.5 Project vrovides for pafaprofe.,smnals to _receive course credlt 8 5 1
toward eventual certification: 1-yes O-not mentioned

How? (specify) Career. Oppartunities. Amgr@;n,;_ﬂn&cl‘ﬁa.bles

8.6 Paraprofessional's role: 1.2,3,4,5,6
E '70, p.19 '

2 1-teaching whole class See article b\’ ternan LQFN\*OM\Q ?r"\\ed' Direcior
2-teaching small groups " Pava ?m(.ess.onq\s 1heie Role n ESof.
3-tutoring individually \ E4A om
4-cler1ca§ @nd Bilingua veation U yerox 9a_ - %e

5>-contributing to bvi:ultural component

hov ? contributing knowledge Qi‘.ga.mes.,.‘songs,.maln,_of Puerto Rico
6-liaison with parents IP, .p, 29

8.7 Training forﬁroject Yeachers and paraprofessionals is. glven by: 8.7 A 3,6

(mark all that apply) A for teachers B for aides ‘ B. 2_’5_6 |
O-not specified N |
1-University faculty v ZQ.iHCludes ..
2-project's Mastor Teachers __Drogran
3-project's teachers ..supervisors _X (teacher's discussion)
4-other (specify) : — w-Cy pe 102 .
‘ . no. %
8.8 Number and Proportion of personnel giving teacher tfaining_.wbg 8-8;-4... 100,
are: : - 300
1-bilingual All supervisors who are also on faculty of 3~—- ——
2-bicultural University are bilinguel & bicultural.
- 3-N-EiT (specify baclkground)
* 8.9 Training is provided: 8.9 1,2
1-dvring a summer session
2-during the academic year
3-other (specxfy)
8.10 Exrtent of training: , ' , 8.10 §L L
Co ' ‘ B (indicate no. of houxrs) 5 g
Q A1-approxinately eqmwivalent to a 5 o weekly 6-%5«-
]:MC college course 6 __ monthly 728
T 2-more than one course ‘ 7 bi-monthly

i

LT eca tham Are meeeeas L T




8.5 Proiect nrovides for paraprofessionals to rezeive course credit 8.5 .
towerd eventual certification: 1-yes O-not mentioned

_ How? (baecz.fy) Qareer. Oppartunities. Progran;Model-Cities

5 70 8. /angara‘orof\e_g‘s.ional_}_q, role: . : ‘ 6.€ 1,2,3.4,5,6
£ . T L . B
Bt b Y—feaching w: e See acticle by ecnon La Fentane .Progect Dicecior
2-teaching smnall . .ocuu: “* Para Pro c¢essio nals : theie Role n ESor.
3-tutoring indivi: iuallv and Bl VR ducads r ‘
~clerical thingua xtion Xerox Qa_ ~ %2

5-contributing to bi:ultural component

hov ? contrihuting knowledge of. games, .songs, music.of Puerto Rico
6-liaison with parents IP, p. 29 .

8.7 Training for project teachers and paraprofessionals.is. given by: 8.7 A 1:

(mark all that apply) A for teachers B for aides B 5 3,0,
O-not specified e, e
1-University faculty X _includes X
2-project's Masteir Teachers .- Rrogram
3-project's teachers ...8upervisors X,Jteac‘zer s discussion)
L-other (specify) . ' ¢, p. lo2
: no., %
8.8 Humber and Pronortion of persomel giving teacher training who 8.8 1100
are: : — 360
1-bilingual - All supervisors who are also on faculty of e
2-bicultural University are bilingual & bicultural.
© 3-N-ET (specify background)
* 8. Training is nrovided: ‘ 8.9 1,2
1-dvring a summer session '
2-during the acadenmic year
3-other (specify)
8. 10, m'tent of tiaining: : _ 8.10 ﬁl* 4
B (indicate no. of houis) 5
A1-appro rimately equivalent tc a 5 weelly « 6_.1\\%5_,,
college course 6 ____._ monthly ' S
2-more than one course 7 . bi-monthly
3-less thian one course
L-other -(s‘pecify) preparation for M.A. in bilingual education .
: no. %
8. 11 Number and Prooo;. tion of teachers attending training: : 8., 11more than 75%
— Sr: if specified deac,u.ptlvely, :|.ndlcate.(_'[nf based on
O-not specified 6-most ~ IP, p. 46.
1-100% 7 -nany
2-more than 75% . 8-feu ' :
3=5C-74% S-other (spevify) R !
4~25-50% "
5-1=245
G.0  TRACHERS' ATTITUDES
9.1 Teachers'attitudes are assessed: (Mark all that apply) G.1 426,77 .

O-not mentioned

1-to N-EMT language or dialect

2-to N-EMT students - expectations of achievement
3-to N-ENT culture '

4=prior to partiCipation in bilingual project resume p. 79
5-after project training
6-after participation foxr a perlod of t1,1e in Y roject

7-through a questionnaire ' ‘v~
8-other (specify)

L T L L e p
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. j’ura-ProfambnalJr Their Role in ESOL and
Bilingual Education* |
Hernan LaFontaine

In recent years, the introduction of non-professional personnel into
the schools and the classrooms has created considerable coatroversy.
Advocates claim that the additional assistance derijved from para-pro--
fessionals can be the greatest blessing to the overworked teacher. Op-
ponents fear that employment of auxiliary personnel may be allowing
-for the implementation of substandard instruction in the classroom.
Our experience leads us, unequivocally, to the advocacy of utilizing para-
professionals in as many instructional situations as our imagination can
conceive. Especially in ESOL and bilingual education programs it is
clearly evident that the teacher must seek to vary and to individualize
her instruction and her teaching as extensively as possible.. The concept
of the team approach can certainly be applied in these" cases most ap-
propriately.. The use of another adult, properly trained and adequately
supervised, can only serve to improve the instructional process towards
the achievement of that elusive “quality education.”

~ In recent -ears, the introduction of non-professional personnel into
‘the schools und. the ' classrooms has created considerable - controversy,
Advocates ' claim that the additional assistance derived from para-pro-
fessionals can be the greatest blessing to the overworked teacher.
Opponents fear that employment of. auxiliary personnel may be opening
the door for the implementation of substandard instruction in the class-
room. In other words, some people are still trying to decide whether
para-professionals are a help or a  hindrance. I've made my decision
already and I would like to state unequivocally that the use of educa-
tional ‘assistants may’ be one of the¢ most sigificant approaches in our
attempts to provide - individualized instruction. Especially in English as
a Second Language and Bilingual Education programs we see a very
clear need to have another adult assisting the teacher in the many
personalized activities - demanded by these programs. :
I 'would like to focus on some of ‘the reasons underlying the need for
utilizing para-professionals, how these assistants cdn . function effec-
tively in a classroom, their role as part of the overall teaching team and
some of the factors involved in the recruitment and training of assis-
tants. - Since most of this presentation is based on my experiences with
the para-professionals. employed at the Bilingual School, I will, of course,
" be referring to them quite often. ‘ :

Before I begin, however, I would like to make a simple clarification

* This paper was presented at the TESOL Convention, March 1971. '

Mr. LaFontaine, Principal of the Bilingual School, P.S. 25, New York City, is

" founder of the Puerto Rican Educators’ Association of New York City and is a member
of the Board of Advisors for the television show “Sesame. Street.” )
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regarding the distinction that has been made in the title of this presen-
tation between English as a Second Language and' Bilingual Education.
I added “bilingual education” to the original title not only because 1
am deeply interested and involved in bilingual education, but also as a
reminder that the concept of second language instruction (as opposed
to foreign language instruction) has been extended through bilingual ed-
ucation to many languages other than English. In New York City, of
course, most of the bilingual p.ograms include Spanisk as the vernacular
language, but they also offer. Spanish as a second language for the
English-speaking children. I mentjon this point because it has bearing
on cne reason why we must look towards utilizing para-professionals in
the instructional process. ‘ :

With the establishment of many new bilingual programs in the city,
we have seen a recurrent - problem facing - administrators and - school

boards when considering personnel needs. Many principals and super--

intendents claim that a' major obstacle to the initiation of a bilingual
program is the critical shortage .of qualified bilingual teachers. This
problem, of course, i$ not one which can be overcome overnight, and efforts
to recruit large numbers of Spanish-speaking teachers . must- continue
and be expanded tremendously. However, while this is being done, we
should be engaging . in 'a far greater effort to employ community
persons who already- are proficient in both English and Spanish and who,
with proper training, can be of great assistance to the few teachers that
are available. Incidentally, when I'say “few teachers”, referring to the
situation in New York City, please understand that this is a gross under-
statement. It becomes a lot clearer when we note that there are ap-

proximately 500 Puerto Rican teachers in the New York City school

system out of a total of about 60,000 teachers. ' This -amounts to less
than 1% of the total staff, while the number of Puerto Rican students in

" the schools reaches close to 250,000, or about 22% of the total pupil popula-

tion. . . ‘
So we see that there is an ‘urgent need to provide a massive influx

of Spanish-speaking personnel into positions offering direct contact-with_

our Puerto Rican children. The recruitment of para-professionals may
be the most immediate way to ‘accomplish this purpose. Their role in

providing ‘ethnic models with which children can identify should not be

overlooked either. At the same time, these assistants can be utilized

' very ‘effectively to provide instruction in Spanish ‘as a second language

‘to English-speaking students. ‘ :
Secondly, there is the ever-present concept of individualized instruc- -

tion which automdtically means a greater demand on. the teacher’s time
and energy to provide for the needs of all her students. In spite of all
the programmed instruction materials and other so-called self-learning
programs, we cannot. deny that having another -aduit in the classroom
is' -the most logical and reasonable approach to providing greater in-
dividualization of instruction. ' -

"

T~y
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.Finally, if we are seriously concerned with increasing the number
of minority group tsachers and encouraging community participation
in education, then we must certainly view the concept of the. para-
professionals as a inost viable and productive alternative.

The actual role of the- para-professional in the classroom can be as
diversified and challenging as that of the teacher. The range of activities
possible for an educational assistant may vary from ‘those which essen-
tially are noninstructional and serve mainly to provide the teacher with

tant into a second teacher with real . instructional responsibilities. Thus,
you would find at P.S. 25 assistants helping children with outer cloth-
ing, keeping attendance records, preparing materials, duplicating materials,
supervising the lunch period, and undertaking a host of other necessary
tasks. The same assistants will, at another time during the day, be

arithmetic problems, playing ‘games with a few children, showing slides
and listening to students ‘discuss the slides and, in general, carrying out
a number of educational activities while the teacher is engaged with the
rest of the class. ‘ T
Becanse  of the heavy emphasis. on language instruction in our bi-
lingual program, many of our assistants spend a great deal of time work-
ing with pupils in English as a first or second language and Spanish
as a first or second Janguage. The program in second - language in-
struction creates many situations in -which - assistants can ‘work with
small groups of students or individual pupils in helping to devélop their )
listening and speaking skills. ‘The assistant may be reinforcing a specific
oral pattern which the teacher has just taught, or, perhaps, playing a
game involving numbers they 'have just.learned. ‘More advanced pupils
or classes may get assistance from the para-professional in reading
and writing  skills, sometimes through the use of programmed . mate-
rials. :The fact that all of the. assistants - are bilingual is especially
significant because both English-speaking and ‘Spanish-speaking students
can be given the benefit of the assistant’s. extra attention.” In addition,
in many;-instances, the para-professional “brings to. the classroom a
wealth of language experiences  in Spanish which the teacher may not
possess. Children’s songs,. games,  stories, and poems, which the assis-
tant may recall from her own -childhood, now become an integral and
exciting part of the curriculum, 'In" general, the net effect is that there
Is now another person in the room with whom' children can communicate
and thus practice and further develop their language. skills. ‘ :
"~ Needless to say, a good educational assistant doesn’t just walk in from
her kitchen at home and, with: the proper blessing from the principal,
start. to diagnose pupils’ reading deficiencies. It is a long and arduous
task to develop a group of para-professionals who can make a positive
contribution. to a school program and function as part of an overall
instructional team. '
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First, we. must consider how we're going to select these individuals
and where we’re going to get them. Since one of the underlying justi-
fications for employing para-professionals is to encourage participation
of community residents in education, it is natural that our major
source should be the immediate school neighborhood.  Highest prefer-
ence should be given to parents of children in the school since there is
really no other group which could -have a greater stake in developing
the best instructional program possible. If necessary, additional persons
could be recruited from local civic groups, community agencies, adult
education prrgrams and community - colleges. Occasionally, - individuals
with teaching experience but without all the necessary requirements for
certxflcatxon as ‘teachers  here, may move into the community from
other countnes and can: certainly be .employed very effectively as as-
sistants in a ‘special category. s~

‘Whatever the source may be, the prospective assxstant should have a
sincere desire to work with children and should have an understanding
of the problems they face at home and in- the neighborhood. They
should, of course, possess the basic skills in the fundamental subject
areas, but not necessarily be required to have a complete formal ed-
ucational background.. A high school diploma would be helpful, but
again not essential if the person demonstrated satisfactory ability.
If the program is a bilingual program, it would be extremely desirable

.that assistants be’ bilingual. ‘And if these assistants are going to work

with non-Englxsh-speakmg chxldren, it would be virtually mandatory

that. they speak . the vemacular of the children. Another significant
factor is that assistants, just as teachers, spend a good part of their
“time workmg with adults, as well as with children, and, therefore, should
‘be able to relate well to. other adults and :understand the ‘importance

. of cooperatung in a ‘well-coordinated team effort.

Assuming that we have found this “super-assistant” with all of these
fine quahtles, we still’ have only begun. Now, the task is one of giving
this person the training necessary to develop all of the skills which

- will make her an asset to the teacher. Ideally, there should be an oppor-

tunity to provide the para-professional with some pre-service orientation
and training. During this period, the assistant should.become acquainted
with the key personnel in the school, with the physical plant, with the
important resources in the commumty, and with' the children. Some

-time should be devoted to an explanation of the duties of an assistant

and the general role she will-play ‘in the program. Once the assistant
is assigned to a specific teacher and class, she should understand that
she_will be getting specific help through an organized program of in-
service training. ‘This aspect of the para-professional’s career is ex-

- tremely 1mportant and defu’utely deserves the greatest attention. 'In too

‘many .cases, the assistant is given a book and told to work with ‘a group

of children, .very often the ‘slowest" chxldren, and that is virtually the last
contact the assistant and the children have with the teacher for the rest
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of the semester. I cannot over-emphasize the frustration and even fear
that the assistant will experience upon discovering that suddenly she
has assumed the awesome responsibility of teaching children without
knowing what to do. Unfortunately, a more dangerous problem is that
the children themselves will be neglected and will suffer all the evils of
poor teaching.

In-service training may take many forms but, basically, the kind
of training that the school can provide is generally the most relevant
and, therefore, should be undertaken immediately. A typical week at
P.S. 25 might include a workshop on Monday afternoon for all educational
assistants. This session is conducted by a master teacher who coordi-
nates and supervises the work of all the assistants. The topics may range
from classroom organization, to discipline, to mathematics. One of
the early workshops this particular year was on the use of a commer-
cially developed reading program which we had purchased. In coopera-
ation with the assistant principal, the coordinator had arranged for
teachers to utilize this program in their classes. Once the assistants
had received several sessions on how to use the materials, they began
to work with small groups of children in their classes. During this
time, the coordinator met with each one of the assistants indiyidually
and then, together, with the classroom teacher. In addition, the class-
room teacher was making specific plans regarding which children to
assign to the assistant and in helping the assistant plan for her instruc-
tional duties. Of course, the teacher and the assistant meet daily to
assess the progress of the children and to assess the assistant’s progress
as well. It may seem as if a great deal of extra time and energy has to
be expended just to serve-a.few children, but the fact is that for some of
the children, time spent with the assistant may be the only time in the
whole day that they receive any kind of special  attention.

The general direction- of  the..training program is one in which para-
professionals are given basic -background information;” factual infor-
mation related to specific subject areas, skills needed for their own
.development and other skills needed to teach their children. As the
assistant comes more in contact with the coordinator, the assistant
principal,  the teachers, other assistants and other' staff members, she
gradually develops better skills and, of course, becomes more con-
fident. It is certainly a wonderful- feeling for a supervisor to observe
.an assistant undertaking interesting and productive ‘work with children
and to know that everyone is beneflttmg from it: the children, ‘the assis-
tant, and. the: teacher. :

hne

~" The training can continue on a more long term basis outside of the
gchool. Several of our assistants participate in courses provided through
specxal -programcs designed to offer career opportunities for, assistants.
The Career Ladder Program, the Career Opportunities Program, and
the Career Training Program, although funded -from different sources,
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all have the goal of providing time and money for assistants to continue
their education. In addition to the released time and the tuition-free
courses, para-professionals have the incentive of being advanced through
various stages of job categories based on additional training. It will soon
be possible for an individual to start in.a school as a school aide not
working in a classroom and gradually occupy the following titles:
teacher aide, educational assistant (H.S. diploma), educational assistant
(2 years college), educational associate, teacher intern, bilingual pro-
fessional associate. Hopefully, the ultimate goal would be to see some.
of our assistants become full fledged teachers. However, another pos-
sible expectatlon might be that, as community persons become school
staff members and as they hecome more aware of the real problems
and needs of children, they might be more instrumental in urging and
actually getting greater community and parent participation in ed-

“ucational matters of real! significance. Already we are beginning to see

in New York City that a number of Community School Boards include
persons who at one time were working as para-professionals in schools
over which they now exercise considerable influence.

In other words, community people can become vital members of the
total educational team at all levels. However, if we refer.to a team,
teachers and principals must understand that this means undertaking
a task through a cooperative and dynamic effort. Unfortunately, there
are still some who reslst having another adult in the room, especially

‘a “community person.” There are fears of being spied upon or being

exposed to unwarrantzd criticism. In 1ea11ty, the para-professional
coming to work in a classroom is probably just as afraid and nervous as
to what the teacher’s perception of her may be. And every para-pro-
fessional I've seen was very eager to learn her job. Both the assistant and
the teacher are in a perfect position to help each other cross the bridge

into the other’s world. If we can welcome the para-professional on board

as an important member of a team doing a significant job, we might be on
our way towards strengthening the relationship between schools and com-
munities into real partnerships.
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10.0- STAFF PATTENNS

10.7 Staff patterng: (mar: 1l that ¢ 51y)10.2 Staff: - 10,1 2
O-not specified 1=bilingual teacmer
1~tean teaching ~ 2-ISL -teacher 10.21,2,3,4,59,1%
2-cluster teachlnrﬂ-SL & SSL teachers 3-pilingual coor@inator ’
3-shared resource teacher 4L~aides or paraprofessionals

4-other (s pecify) i

5-consultant psychotherapist
or guidance counsclo
6-other (specify)
] urrlculum development

10.3 fverage nuiber of pupils ner cless: : consultants _ e
O-not specified ' 10.3 __:?‘g___
10.4 Average number of sides or paraprofes ssionals per class: 10,4  No

O-not specified
Para professionals ass1gned mainly to K-2-E'70, p. 19

10.5 Average nwaber of H-FMT or bilingual aides (ox pars- 105 ..
professionals) per clas: '
O-not specified same as above
10.6 Special aide to pupils having most difficulty in _learning 10.6 1,2,5,7
is given:
1~individuvally by - 3—teacher
2-~in small groups 4~special remedial teacher
O-nct specified ' 5-paraprofessional

6-parent tutor

7-older student tutor gfter school
8-peer tutor

9-not specified

10-no special help given

11,0 INSTRUCTIONAL COI-deNEHT - DUZATION ALD E:TEUT OF BILLJGUAL COMPOMENT
See attached model

11.71 Duration of Bilingual Education (policy) I I1 Iy po2oa-
: - . 20 ¢
N~FMT Jlanguage will be main tained in program: & DOM B DOL. 3 oii :
(mark all that apply) ‘ NEMT LT NEMT
O-not specified how long
1-as the alternative language of 1earnlno 1 1l R

for as long as desired
2-as the medium of instruction for special
subject matter (e.g. cultural heritage)
3-only foi the length of time necessary for
the acquisition of sufficient unvl_Lsn to

SRR s e

perinit learning of acadenic content at an _ 1.1 1 1.
acceptable level in English ‘ IT 1.
II; Lo

]: C 11.2 How many years does. pioject state is ostm*tl for instruction  11.2 _,_,_*6_,‘___,,
K . for N-EIT [ giroup thfouuh N-EMT lanffuave 1o, contlnue" '

wll Toxt Provided by ERIC




~ides_or paraprofessionals per ¢

10.4 Average mumber of ¢
O-not specified

SS+

RS

10.4 .

Para professionals assigned mainly to K-2-E'70, p. 19

10.5 Average nupber. of H-FIUT or bilingual sides (or para-
professionals) per clas:

O-not specified same as above

10.6 Special aide.
is given:
1~individually
2-in simall groups
O-not smecified

0. Pupi:

- —d’

Ls having most difficulty in learning
by: 3-teacher

4-specizl remedial teacher
5-paraprofessional
b6-parent tutor
7-0ldexr student tutor
&-peer tutor

C¢-not specified

10-no special help given

after school

11..0 INSTIUCIIONAL COiPONEHNT — DURATION 4ALD

11.1 Duration of Bilingual Educaticz (policy) I II
H-EdT language will be maintained in program: .[2 pOn I DOL.
(nark all that apoly) NEMT EMT
O-not specified how long
1~ag the alterunative language of lVAfnlng .1 .1

for as long as desir ced
2-ag. the medium of instruction foi special.
subject matter (e.g. cultural heritage)
3-only foi- the length of time necessary for
the acquisition of sufficient Znglish to

verminit learning of academic content at an
acceptable level in English
11.2 How many years does nioject state ig optimal for instiuction

——t e S e —

for N-EIT group tnroucq U-FHT luaruaﬂe to contwnue9

O-not mentioned
if for a particular nwabeir of years:
1 2 3 4 56 7 8 9 10

(if specified. in texms of a condition, please state it -
&I § I

e.g. "if a child begins learning in H-ENT and English in Pre-X,

N-EIT instruction should continue through high-school%)

Duration of Bilingual Ea

11.3 Second lansuage. ]earnﬂng_lg_ roduceq“n which grade:
code: (= N.A. (if no T)
. 12 14=
" for each grovwp 1L.A., Pre-I K 1 2 2 4 5 & 7 8 ¢ 10
I#-£ DOM X . e
II EDOLL X

1Ty 1 DObi/NEMT

ucation (in nractice) (Hark all that apply)

10.5

ot e e 4 -

10.6 1,2,5,7

EXTLHNT OF BILINGUAL CCyPOHENT

See attached model
11 p- 2o a -
. PN
15 D0i:
IELT

.

I O e

i S
II, L.

1.2 .6 .

1.3 1 K~6
11 K-¢
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1.4 The currest misiect =511 be linled to. a. future Bilingual

Program zt Ume indicesied prade level: (indicate smecific crade)
XORTam 2L Lie ANGlc: . grage level: Axncicate specific grad:

ou T ot grades : . 14 Voc,

. code: (if m FlT)mentioned 1-3 46 7-C 10-12 13-college training
Uil DO

IT s - s —
11y Z-pou/mer - S e

code: 713=College or Unive:bsity (Other professional training) 11.4 I N§
1&=Federal, State; or Private Vocational Jo: training In _NS...
II NS

11.5 Second language learning for Inglish dominant students is 1M.5 15 5. ...
projected through grade: ' ILe. ..
00 if O not grades
codc: no &l specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
I ot —- D SH
13 N-EiT/E Dom D S
11.6 Learning in their native language for Non-English dominant M6 g .
students is projected through grade: . -
O=not specified/Grade 1 2 3 L 5 6 7 8 6 10 11 12 See Model p. 2on-l|

11.7 The amount of instructional time in and thirough their native language

per day for H-HIT students who are N-E doninant is: MU-Music;L-Language Arts

. , - health education)
code: O=not specified mFmath s = science ss = sociaﬁ_s%yaies ( ok v .

11.7 11.8 11.9
Min. per day Total Min. per Subjects taught = % of time per day of
of instruction day of any “in native lang. Instruciici T
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11.13 1-Program is_one-uzy - only non-Znglish lother Tongzue 11.73 2 __ .
students (1nclud1ng N—u&T—uPGllSh dominant). mnal:sh'
liother tongue students do not receive instruciion in
a second language
O-no Znglish ilother tongue students
ram is two-way: E-Dom. learn Spanish; S-Dom. learn English
11.14 ﬁ% aﬁgunt of 1nstrucn¥5ﬁal time in and tu}%uc their second anguage
for pupils who are native speakers of English is:
code: O = not specified N.A. = not applicable; no English IIT students
11.14 11.15 11,16
Fecl

1iin, per day
of instruction
throuzh N-EiT

Total min..péf
day of any

«——dnstruction

150 ...

Subjects taught
in s€tend lang.

% of time ver day
of instruction

. Xhrough N-ZlT
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11.17 lixed or sevarate language usage by teacher .and/or aide 11'17-‘;Lr2“
in the classroom (wmarl: all that apnly) T
0-not specified :
goal- T-languages are never nixed by either the teacher, aide or the

pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

/~the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; stidents
nay use either. only*

- 5-the teacher reinforces any conversation 1n1t1ated by the child
through the use of whichever language the child has used at the time.

6- constant switching from one lang uage to another by teacher durlng
lesson.

7-the teacher uses English and the paraprofeSs1onal then translates

- the same material for H-ZHT puplls. :

8-other (sunmarlze) :

from observa-
Eion

“*not struc-
tured class
period

They separate students by language
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11.17 lixed or separate langnage usage by, teacher and/cr aide 11.17 __1,2.

in the classroon (mail: all that apnly)
ol

O-not specified
goal- 1-languages are never inixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
from nbserva- 2-the second language is used exclusively by the teacher,aide
tion and pupils duiing at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language, .
4L-the teacher uses only one language; however, the aide or para-
orofessional uses another during the same class period; students
: ney use either. _ only . ‘
*not struc- 5.the teacher reinforces any conversation initiated by the child

tured class through the use of whichever language the child has used at the tine.
period b-constant switching from one lonzuage to another by teacher during
lesson. .

7-the teacher uses English and the paraprofessional then translates
the saiie material for H--ZLT pupils.
8-other (swmarize)

ThéY_ separate students by language

12.0 TIETHODS OF SECOND LANCUACE TEACHING

(iiark all that apply: some projects may use a combination 12,0, .1 ..
of methods) e
Sp.37 1-Audio-linguel habit skills or behavioral approach. Haphasis
© . on communication. Includes contrastive analysis of sounds

(units) in -both languages by teacher and students, student

repitition of tapes and/or fluent teachers' model sentence

patterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as-

sociation between object and word in second language in a

secuence of patterns learned in complete sentences. Inductive-

generalizations drawn firom examples.

2-Transformational-cognitive approach ~
Actuiring an understanding of the stiructural patterns or
gramiatical rules of a langusce.

O

continted on next page
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Ra-inductive ~generative epproach: through listening to commumication,
perhaps of peers, and attempting tie new language in situations which
call for the student tc generate sentences - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language. :

”b-deductive | - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering cuestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Grammar - Translation ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication,

13.0 DCHIN/HIT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Secuence v
(*indiolingual Hethod: listening, speaking, reading and writing) .

Non Eng dom Eng dom
students _ students
A in doa B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no EZng. dom. students)

13,1 Second language listening-spealzing : ' 13.1 IB__ 1 __
skills are learned: . IIB__ 1
1-concurrently with doninant lansuage
listening-gpeaking slills X X

R-alter a specified level of compe-
tenry achieved in listening-spealiing
skills in dorrinant lansuage

3-a specified period of time after
listening-spealking skills in dominant
language’ taught ‘

4-before any specified level of lis-
tening-spealiing conpetence achieved
in ¢orinant language

13.2 IA ]
13.2 ALl sequence followed: IB_ 1L
1-Listening-speaking proficiency BV ITA 1 _
precedes introduction of reading  _ . e e —_—— I1IB__ 1

2-leading is taught concurrently
with listening-speaking skills
3-Learning to read overlaps learning

~f 1';" Slal alal~Vs Rinkh ¥

—— - d—— e e




3~Grermar — Translation ilethod
Formal study of rules of grammar and translation from first lanf—uae,e

to second. HEmphasis on reading in second language rather than using
it for oral comunication.

13.0 DCIIVANT AND SECOND LANGUAGE SKILLS SEQUENCE

~ AL-I* Language Skills Secuence
(*Audiolingual tiethod: listening, speaking, readlng and writing)
I

II
Non Eng dom Eng dom
__students students
A in dor B in 4 in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealiing 13.1 IB___1 _
skills are learned: IIB_ 1.
" f-concurrently with doninant lansuage
listening-speaking slills A . X

2-after a specified level of compe-
tency achieved in listening-spealing
skills in dominant lan-uage

3-a specified. period of time after
listening-spealking skills in dorinent
language taught :

J-before any specified level of lis-
tening-spealting conpetence achieved
in g¢oiidinant languagze

13.2 TA-_ 1
13.2 ALl sequence followed: . IB_1
1-Listening-speaking proficiency ITA _ 1
precedes introduction of reading ___. = __. e s IIB__ 3 .
2-lleading is taught concur: ently
with listening-spealing skills . e — —
3-Learning to read overlaps learning
of listening-speaking skills . o — .
4-There is some overlap between
learning to read and to write . . s o
13.3 Listening-speaking proficiency 13,3 T 2 .
determined by: _ ‘ IB_2_
1-neasur> of listening-spealking A : IIA 2
proficiency . . e IIBT_ 2 .
2-informal assessment by teacher . . — e
- 13.4 Second language reading skills - 13.4. IB3 ____
are leéarned: TSR3 ..

1-concurrently with learning to read
-in 'dominant lanzuage
2-after a speciriea ievel of dorinant
language reading competence
achievement
3~a specified period of time after
1cerning to resd in dominant language
(.é.g. a specific grade) 2nd grade
4-before learring Lo rear o0 Aominant
“language ‘ L e —
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I IT
Non Eng dom Eng dom
students students
.. A B A . B
(source of data-i, de Ortiz) dom  second dom second
lang lang lang lang

13.5 Reading is introduced:
4-individually, when child is ready . 13.5 IA 1

or at a specific time during grade: K . :::j :?:i ‘f::t IBji:éi:
-1 - - ITA_ 1
2 —— —— — eman IIB__2_.

3 — e —— —

13.6 Reading readiness is determined by: .
1-test of reading readiness —_— . 13.6 TA 2
2-informal teacher assessment — o —_— IB__ 2 .

IIA_ 2
IIB_ 2.
13.7 Grade level reading is expected:
1-in first grade — . . 13,7 1A 5
2-in second grade —— — IB_IP, p.48
3-in third grade P S X o ITA 3
4~in fourth grade — — . IIB,_
5-in fifth grade e —_—— —_——
6-in sixth grade e . .
7-other (specify) e —
13.8 Grade level academic achievement (math, s01ence, etc.) in the  13.8 IB
SECOND language is expected: ITIB

1-in the first grade
2-second grade
3-third grade
4=fourth grade
5-fifth grade
6-sixth grade
7-other {specify)

not specified-

14,0 INTEGRATION OF SECOND LANGUAGE LEAINING WITH OTHER LEARNING: 14.0 1

“{mark all that apply) _ I
I = N-E II=E '
dom dom
students students

1=-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as & imedium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X X




13.6 Lieading readiness is determined by:
1-test of reading readiness . 13.6 T4 _ 2
2-informal teacher assessnent '

- — IB__ 2.
I8 2
IIB__2 .
13.7 Grade level reading 1s expected:
1-in firet grade — . 13,7 183
2-in second grade . e L IB_IP, p.48
3-in third crade P .S ».9 . ITA. 3
4-in fourth grade . — — . 1IB_
5-in fifth girade — — — —
6-in sixth grade e - e
7-other {specify) L . __
13.8 Grade level academic achievement (math, sc:.ence, etc.) 1r1 the 13.8 1B
SEGOND language is expected: IIB ____.
1-in the first grade I
2-second grade not specified
3-third grade
L-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)
14.0 INTE ;.ATION OF SECOND LANGUAGE LEATNING WITH OTHER LEARNING: 14.0 1
(mark all that apoly) IT _9_*5__‘
I=N-E II=E
dom dom
students students
1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as & mediun of instruction for other —
subjects.
math, 2-Second language learning is ‘r.joth a sep-
science arate subject and also a medium of
instruction for other subjects. ). —X.

3 érelcco%édierx]ﬁgugg§ rijég%r‘lrl%gdleg eaj_[efggglser%ﬁ-
tegrated with the learning of ocouvrse
content (such as social studies) or as
a medium of cognitive development. —_—

lf}-?&gaclee‘r’l?g g'oar'l%%lgl‘g' t%%gh‘t 1nb’611e na :L?reSSL’ ESL
language is used as the referential
content of second language léarning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is teught
in the second language from that which
is taught in the native language. X X

O-not specified

- 6=other (specify)
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1 1 15,0 TA_ 2,1
Non Eng. dom, Eng. dom, 1B
students _ ‘students IIA
A ~in dom, B2nd A . B 2nd IIB 2 1
lang. lang. Zng. lang.

.15.0 TREATHENT OF CHILD'S LANGUAGE:

(individual depends on teacher)
1-The child's language is respected.

It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

Inf. 2_The child's language is corrected-
the teacher points out errors and _
demonstrates the standard form. ). X_. X K

3-Other (specify) Child's language is
: respeeted and
O-Not specified corrected.

16,0 HMATERIALS
16.1 Reading Materials-Types
Reading Materials are: -(mark all that apply)

1-Linguistically based M s . . s ans
© (derrill or Miami Linguistic erril, Miami Linguistic for N-E dom.

TP, p.67_74r.-3aders, ITA, etc.) o 16,1 1AQ 11 %Tm%ﬁéﬁ,}f%a_.o
‘ 2-Basal readers Laidlow -4~ -l=Bank St=-1- 1-lLaidlow
3-Dialect readers L. o O o )
L-txperience charts (stories
dictated by children) - R N 1 1l
5-teacher-developed in Spanish _1 1
16.2 If some reading material is in

the child's dialect; indicate how

long it is used:

1-Grade 1. (none) 16.2 IA_Ng IT. ng
2-Grade 2 o

3-Grade 3
4-Beyond Grade 3

O-not specified

16.3 The following are technicues and materials used for second language learning:
O-none specified ' ' ’ '

5.programed  instruction.

" 1-pattern drills - 1
2-dialog mesorization 2. —_

from 3-choral repetition A
Mg L-songs 4 %.
2 =
o 5.

b6-stories read to childreh

S "AUDIO VISUAL AIDES | | .
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control of the standard form.

Inf. 2_The child's language is corrected-
the teacher points out errors and ’ ' -
demonstrates the standard form., . X _X. X

3-Other (specify) Child's language is.
respected and
0-Not specified corrected,

- —— — — ——

16.0 MATERIALS

16.1 Reading Materials=~Types
Deading Materials are: (mark all that apply)
1-Linguistically based

X Merri M3 Linguisti + N-
(tierrill or Miami Linguistic 1, Miami Linguistic for N-E dom.

TP, p.e7_qsFeaderss T4, ete.) S M Ir0 i1 f?-%rﬁéﬁi%a_.o
2-Basal readers Laidlow - " J=Bank St=-1- 1l laidlow
3--Dialect readers _9_. 12_ 9 2.
L-Toperience chaits (stories

dictated by children) L A . i
b-teacher-developed in Spanish _1 1

16.2 If some reading material is in —=——

the child's dialect; indicate how

long it is used: , )

1-Grade 1 (none) 16.2 IA__Ng IT. _yg

2-Grade 2

2-Grade 3

4~Beyond Grade 3

O-not specified

16.3 The following are technicues and materials used foTr second_language learning:
O-none specified — ’ )
1-pattern drills -
2-dial og memorization

- from 3-choral repetition

M, de L~songs
Ortiz s.programed  instruction
6-stories read to children
AUDIo_VISUAL AIDES
7-filng, filmstrips
:8-flannel or magnetic voards
9-realia; graphic displays
10-records, tapes
11-listening centers. in the library
12-multi-media approach
Experiential *

13~role playing

14-puppetry

15-experience charts

16-primary typewriter .

17-learning through direct experience

with materials e.g. Montessori
18-activity centers-chosen by child 4 open.classrooms
1G-other (specify) maps & charts:
‘ Learning outside the classroom:
20-field trips '

21- suggested IV programs

22-cther (specify) Events for specific

day 1l.) Puerto Rican Discovery Day

dd
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-~ ' 16.4 The sources of Won-English materials and textbooks are: 16,4 L5 »4,9,10
(mark all that apply) 56,7,8
. . i

-0O-not specified
1-are yritten by native speakers of that language
2-comme. .ially prepared and published in countries where
N-E is the native language '
3~developed by the project's own bilingual staff
4~developed by the staff of another bilingual project (specify wuich

- ):l.San Antonio
' this yearg 5-developed in conjenction with project parents

2.Falo Alto

materials \ 6-developed by or with members of N-EMT community BI._'Mla.ml y
are_being 7-are culturally appropriate for N-E culture : lnguistlce
reviewed (specify how this is determined)

.. by communi\g-are cross cultural : ' ,
.Uy members S.commercially prepared and published in the U.S.
& parents' 10-are translations of U.S. texts New York City Social Studies Curriculum
11~are coordinated with materials used in the regular subject (Board of Ed.)
‘ curriculum ‘ ' .
12~other (specify)
" 16.5 The specific bilingual/bicultural materials used in the language 16.5 1
component are:
O-not specified v

1-xerox attuched-page and documenti Miami Linguistic Reader
Department of Public Instruction,
17.0 STUDENT GROUPING Puerto Rico (IP, p. 68-74)
17.1 .Student grouping; mixed or separated into dominant language ’1’7.1____5___

groups: (mark all that apply)

O-not specified .

Pupils of both linguistic groups are:

1-always mixed for all learning

R-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups P

7-never mixed for language or other academic learning

8-other (specify) :

17.2 Students are grouped for language instruction: 17.2 ]
(mark all that apply) A-more than % the time DB Less than 4 the time
M. de O-not- specified -

Ortiz < 1-total classis E-Dom or NE-Dom. .14 ..
2-small groups (specify size)
3-individual instruction

o ety ot s -

Sttt bttt LIRSS W S

17.3 Criteria for grouping: Students
O-not specified I Non Eng - II Eng dom nilEng dom
dom 2T " NEMT
1-by age ‘ L -

- | " 2_by native lal&;—w




[

M, de
Ortiz

oy communi
ty members &
& parents 1

speciiy how this is deteruined)

8-are cross cultural v

-commercially prepared and published in the U.S.,

O-are translations of U.S. texts New York City Social Studies Curriculum

11-are coordinated with materials used in the regular subject (Board 7 =d.)
curriculun

12-other (specify)

16.5 The specific bilinguael/bicultural materials used in the language 16.5 ]
component are:
O-not specified

1-xerox attuched~page and document® Miami Linguistic Readers
Department of Public Instruction,
17.0 STUDENT GROUPING Puerto Rico (IP, p. 68-74)
17.1 Student grouping; mixed o1 separated into dominant language - —17.1_____5_____

groups: (mark all that apply)

O-not specified.

Pupils of both linguistic groups are:

1~always mixed for all learning

2-mixed for language learning

3-nixed for some academic subject learning

4~mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2___ 1
(mark all that apply) A-nore than 4 the time D Less than &4 the time
<l O-not specified
1-total classis E-Dom or NE-Dom. 14 __.
2-small groups (specify size
3-individual instruction

TR U

PP et s

——— et e L

17.3 Criteria for grouping: Students
O-not specified I Non Eng IT Eng dom I;lﬁmg dom
dom EMT " NEMT
1-by age ‘ 1 1 1.
2-by native language — ,
3-by dominant language = 3 e 3 _
L~by language proficiency 4 4
(ex, level of reading skill) ——
n.a,., not applicable
(no E.dora/NEMT) . o
18.0 TUTORING
8.1 Student Tutoring is: (mark all that apply) ' 18.1 __ NS ____

no~-not mentioned

O-type is not gpecified

1-inter-ethnic (N-EMT student tutors HiT students)

2-intra-ethnic (N-EMT student tutors N-EIT) \

3-done by older children (cross age) after school with ASPIRA
4~done by peers (same age) students

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows: ‘
O-area not specified - 18.2_2,3,4
1-inter-ethnic (N-EIT aide tutors EIT student) ' :
2-1in the acqusition of native language sliills
3-in the acqusition of second language slkills
4~in other scademic subjects
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18.3 Parent tutoring: (mark all that apply) '18.3j&g&;1_____
no-not mentioned :
O-type not specified
1-inter-ethnic parent-tutoring is used
2-intra-ethnic parent tutoring is used
3-other-parent tutoring done at home
Parents are treined to become tutors for their children:
3-~in the home by a home-visiting teacher
4~in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify

19.0 CURRICULUK. PATTERNS , "19. O_f*_’_S_’._é_fg

Ihe stated curriculum pattern of the bilirngual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply) :
2-a non-graded classroom- pupils of different ages are
L grouped togsther during part of the school day
3-flexible or modular scheduling
4-emall group instruction
5-individualized learning
b-open classroom 4 cla seg
7-guided discovery and incuiry
8-a curriculum which is both child and subject-centered
‘O-others (specify) V
10-if the program includes activities which complement
experiences children encounter in the home, communi ty
and through mass media i,e. TV, describe below:

20,0 COGNITIVE DEVELOPIENT

20.1 Cognitive development in eerly childhood grades is fostered through: ‘
O-method not mentioned " 20.1_1,2,3,
1-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-motor development
N 2-non-verbal materials, such as lontessori materials from which
. QO e children can learn sensory discrimination, matching, seriation,
.U‘EI{L(:Z \\\ counting, addition, subtraction

I 3-labeling and discussion of concepts related to time, space, diStancez




-hgterials are provided for use in homc by parents

8-otner (specify

19.0 CURRICULUK PATTELHS | | 19.0_%,5,6,8

The stated curriculum pattern of the bilingual project:
1~ixcept for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typlcal curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3~flexible or modular scheduling
4~small group instruction
5-individualized learning
6-open classroom 4 elasses
7~guided discovery and incuiry
8~a curriculum which is both child and subgect-centered
O-others (specify)
10-if the program includes activities which complenent
experiences children encounter in the home, community
and - through mass media i.e. TV, describe below:

20,0 COGNITIVE DEVELOPIENT

20 1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned : ' 20.1.1,2,3,4
1-structured enviriomment rich W1th materials child can manipulate
order, compare, match for perceptual-motor development
_ ~ 2-non-verbal materials, such as Hontessori materials from which
M, de children can learn sensory discrimination, matching, seriation,
Ortiz Ny counting, addition, subtraction
‘ 3-labeling and discussion of concepts related ‘to time, space, distance,
p031t10n
4=labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling thelr .
attributes (i.e., colors, sizes) varies with
5-direct experience of processes of science thromgh discovery, us1ng 7~ teacher
materials rather then text: active experimentaiion by child with teacher's

ruidance rather then toocher des iongtration,
6-direct experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:

20.2 Cognwtlve developnent in later g1 ades (grade / and above) .
O-mnethod not mentioned . -
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades

olo . NS. - ...
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. 21.0 SELF-ESTERM 21.0__ NS

Stated methods of project commenent expected to increase self-esteem:
no-self-estecn not nentioned as an objective
O-self-esteem is an objective but methods not specified
Teacher encourages pupil to verbally express his feellngS°
1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from
theilr own experience o
L-teacher accepts, aclnowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
_6-teacher provides experiences in whi~’. the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways
7-teaghe=r provides in@e;lences leading to:competency and
SUzremmry
8- teazﬂszrprov1des experiences vhere occasional failure is
wiedged as part of everyone's experience; second
attzmois are encouwraged - ,
i {specfo) @z&m % oF summarize) document pags-#

9-otinez

Teacher prowrides experienmes in pupil self-direction and mecceptance of
respons1bﬁEm@y ‘such as? '
10-pupzls:act as tutoms for other*nuplls
11-puitds Bave some opfions in choice of curriculum
12-pugiilks choose activities from a variety of interest centers
13-clder puils participate in curriculum planning and/or
devellopient
14=pupils write a bilingual nevsoase for dissemination to the
courauni ty ‘

15-other (specify) not-mentioned

22,0 LEARNING STRATEGIES : : _ ‘ 22.0

L T A/ W

1-The project mentions the following specific lecarning. strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
‘pates rather than directs all act1v1t1es and students or groups of

e e - % 1 & 3 e - 1 N e



O

ERIC

EBA ui70x Provided by ERic:

ag-=teachigl aCCciin; al..ulnliodiplbo LMEe sl S s iin ™ -

5-teacher encourages non-verbal expression of child's feelings
"through painting, music, dancing ‘

é-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
tdifferent! ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
aclknowledged as part of everyone's experience; second '
attempts are encouraged ‘

9-other (specify) (xerox or sumarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: : '

10-pupils act as tutors for other pupils

11-puils have some options in choice of curriculum

12-pupils choose activities fron a wvariety of interest center

13-0lder puils participate in curriculun planning and/or
developnent

14~oupils write a bilingual newspaper fer dissemination to the
comrnmity ’

15-other (specify) ‘not mentioned

—r—— "

22.0 LEARNING STRATEGIES - ' 22.0 y9)

1-The nroject mentions the following specific lcarning strategics

as important for reaching a particular ethno~linguistic group:
(specify or xerox) : Document and Page no.
Exaiple: Havajo childien resist participation in an authoritarian,
traditional classroom. &n open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rcus, has been found more effective.

O-none mentioned

'23.0 BICULTUDAL COMPONENT

This program is: : 23.1.3 546
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
0-not specified sg to which of the abowe
L-an ethnic studies program is included in the: bilinguadl prograi
5-art, posters, yeslia, crafts of both cultures are exhibited in

the classroom

6-language and cultural content are integrated
7-other (specify)
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oo | page 18

v 23:2 Cross-cultural awareness: A 23.2
If project mentions specific values or nodes of behavior of
N-fiT culture, please swmarizo below: (or attach KETOX )
found in docwment ., wage i
O-not mentioned : ‘
exception-malad justment in NEMT students when teaching is in
English without compensatory teaching in Spanish

sy - CURSRSE S e

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3_..0 .
either or both groups, describe below: (or xerox-document page/#
O-none mentioned.

23.4..In the bicultural compenent tnovledge of the M-REiT culture 23.42,3&;,@_7
involves (marl: &11 that apply) . :
O-no bicultural component -mentioned
1-Humanistic agpects of culture: ideals and values, literature
(oral or writ#en), achievement of particullar people or peolitcal
novements
2~ Historical~cultural heritage of the past—contributions to art
, and science
3-'Deep' culture: family patterns .and contemporary way of life.,
4-Itemization off surface aspects of a county~-geography, dates
of holidays eiic., ‘ ‘ .
5-A specific cullture only e.g. ome Indian #ive (Puerto Rico)
6-Various 0111tur~es)of sarie ethnic/lingwistsc group (i.e. Spanish-
spealiing peomles e
’7-Ap’thirdgm.11tmze different from NEIT or mrw (Afro-dmerican)
8-Uther (specify) . M. de Ortiz

23.5 American cultuve is defined: 23.5___0
O-not, specified ‘ ‘
T-narvowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of fnericam—multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

24,0 COILIUMITY COMPONENT

Q :
24.1 Bilingual libraries are provided for: ‘ Rhal 12,3
\ O-grovp not specified ' - .



O

ERIC

Aruitoxt provided by Eic:

23.3 1-if preject mentions efforts to decrease eunnocentr1Sﬁ in

either or both groups, describe below:
O-none mentioned

23.4 In the bicultural compenent knowledge of

involves (narl: all that apply)
O-no bicultural component mentioned
1-Hunanistic aspects of culture: ideals

the N-ENT culture

23.3_._0 .
(or xerox-document page/#)

23.4,23,%,5,7

and values, literature

(oral or wiitten), achievement of particular people or politcal

novements

2- Historical-cultural heritage of the past--contributions to art

and sclence
3-"'Deep’
4-Itemization of &
of holidays eic,

5-A specific culture only e.g. one Indian tribe

culture: family patterns: and contemporary
urface aspects of a country--geography,

way of life.
dates

(Puerto Rico)

6-Various cultures of same etinic/linguistic group (i.e. Spanish-

speaking peoples)

7-A third culture different from: NEIT or EIT

8-Otier (specify)

22,5 Aneriean culiure is deflned"

24.0

—l-.1

4.2

O-no* specified
T-narrovly: primarily

(Afro-American)

Anglo-Sexon orientation

2-hrcadly: etimic plux al¢sm of America~-multicultural
contributions of various ethnic groups discussed

3-cither (indicate document and page number for :

EEporate in your own words

COLLIRITITY COPOFENT

Bilingual libraries are provided for:
O-group not specified

1-project children

2-adults of the project community
3-teachers
no~bilingual library not mentioned

S b

In-ethnic studies library is provided fo

O-group not specified

1-project children

2-adults of the project community
3~teachers

no-ethnic studies 11brury not mentioned

M. de Ortiz
23.5___ 0 .
rerox) or
24.1._1,2,3.__
o 242 5. ...
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»24.3 Provision is made by the school Fox informing the parents 2L

a ‘BMp- -8
and community about the program through: (Marl 11 that apply) . 7,8,9,11 :
O-method not snecified
no-no provision.for informing community 23,13,5.

1+ bilingual newsletter

2+. monolingual newsletter

3 2ws sent to mass media.,

4-if erticles included with pmroject, check 4 -

5-bilingual fliers sent home ' '

é-formal meetings Parents® Association

7-informal meetings open to entire community

8-meetings conducted in both lamguages

O-home visits 23 @

10-other (specify) l.local civic groups 2.TV & pedio programs, articles
11-project director personally involved in program im newspapers (Spanish &

dissemination. specify tow znzlish

_, redio, TV, mewspapers., zuest speakers
18-conferences-open to hiiFmeual educabors, di.e., June, 1970 & 1971

Rl /. Community involvement in the formulation of school .palicies
and prograns is sought through: ' 24k 4 5 5 8
O-type not specified
no~-not . sought
1-exZ sting community groups working with progr=m
2-bilingual questionnaires
3-conmunity-school staff commitiees
4~-commmnity advisory groups
5-formal meetins open to the .ermtire coninunity
6-informal meetinhgs with commumity groups
7-other (specify)
1P, P-248—project director personally :seelks involvement of ‘community
in program. specify how '

!
!
3

R4.5 The school keeps informed about community interests, events and
problems through: ' : '
no-no mention of school seeking to be informed about cormunity
1-meetings open to the entire community conducted in both
languages
2-cormunity representatives to the school
3~bilingual questionnaire sent to the home
4~home visits by school personnel , _
5-other (specify)local ‘civic groups and government agencies
O-method not specified 9- Community School Board
o - Parents' Association

C Lhe5_ 1,249

O 24.6 The school is open to the community through: : ‘ 24.6 1 ,2,4
‘ O-not mentioned ’ : :
no-school is not open to cormunity for community use

C=elnlz] y & (=] - v
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-1l 0ITIAL meelinge open UG ENULTE COAUL
B-neetings con@ucted in both languages
G-home visits 2% ®
10-other (specify) 1,local civie groups 2,TV & radio prozrams, articles
11-project director personally involved in program in newspapsrs (Spanish &
dissemination. specify how English}
radio, TV, newspapers, guest speakers

13-conferences” open to bilingual educators, i.e., June, 1970 & 1971

24 .4 Community involvement in the formulation of school policies
and programs is sought through: . bl A 5 6.8

O-type not specified

no-not sought

1-extisting comuunity groups worxlng with program
2—0111ngual questionnaires
3=community-schoal. staff commlttees

L—-community advimory groups

"5-formal meetins-open to the entire community

6-informal meetimgs with commuaity groups
7-other (specify)

P, p. 248—p;03ect director pcrsonally segks involvement of community

O

ERIC

Aruitoxt provided by Eic:

in program. specify how

24.5 The school keeps informed about community interests, events and

problems through: a5 Le2.40

no-no mention of school secking to be informed about communiity
1-meetings open to the entire community conducted in both
languages :
2-conmunity representatives to the school
3-bilingual questionnaire sent to the home
L-home visits by school persommel
5-other (spanfy) local civic groups and government agenmiies
O-nethod not specified q- Gommunlty School Board
Parents' Association

24,6 The scheol is open to the community throughs: : .Y g,g,h

O-not mentioned

no-schiool is not open to cormunity for community use

1-opening school facilities to the community at large for use
after school hours and on weeuends

2-providing adult educatlon courses

3_oum ( IP, p.9-for students In Bilingual

stnjyz durlng school hours School

55,0 THPACT EVALUATTON

25.1 Pro ject nentions deseription or dissemination of the bilingual } :
program throughs . 25t _1,2,3,4,5,6

1-newspaper articles
2-radio programs
3-TV programs
L-video~tapes

- 5-films
“6-visitors to observe the progran



e 20

]
)

%

» 25.2 Project's lmpact: 25,2 2,3
1-Project mentions that other classes in the school, but
not in the program have picked up methods or naterlal from
the bilingual program whole school is bilingual
2-Project mentions other schools in the local educational systen
have started bilingual prograns
3-Project menticns that a University has instituted teacher

training courses_in Lilingual education to neet staff devel-
opment needs ~ New York University

26.0 ROLE OF EVALUATOR

26.1 Evaluator has field tested, on a group of children who are of
‘ the same language, culture and grade levels as the children in
the bilingual program: ' 26.,1__ 0
O-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
A-staff adaptations of puollshed measures

26.2 Evaluator has personally observed students in the program: 6.2__ 2
‘0-not mentioned
no-never
1-once or twice during the year
2-more than twice INF.
3~-regularly :
‘4-other (specify)

26.3 Evaluator has met with teachers: 26,32
O-not mentioned '
no-never
1-once or twice durlng year
2—ore than twice INE,
3-regularly
4—othe;ﬁ(u3ec1fy)

7.0 EVALUATIOH:PROCEDURE
27.1 - O-not.specified - _ 27.1___N8

1-A comparison group has been chosen
=4 comparlson group will be chosen

27.2  O-not specified (mark all that apply) - 27.2__ 1.4

1-~-Pre-tests have been given to progect group or sample

2- "owill be

3-Post-tests have been given to: pfOJuCt group or sample

L~ ST will he ‘ i
aS-Pre-tests have been- glven to comparlson grouo

" b " will be

- 7-Post-tests have been given to compazlson g:oup

8.. o will be

school's process objectives ascertalned Ilrst--pupll proauct
obJectlves later '




A MODEL FOR THE IMPLEMENTATION OF THE ELEMENTARY

SCHOOL CURRICULUM THROUGH BILINGUAL EDUCATION

Hernan LaFontaine :
Principal, The Bilingual School
Public School 25; Bronx, New York




| S | | | A0L 1

_ This model is a revised edition of the original model of 1968,
The feedback from teachers and supervisors indicated 2 need for
change in time elements for language instruction.

L P gl
wooa

The Theorectical Model

AS

A child entéring the 3ilingual School in-fhe kindergarten grede and
remaining-in the school until graduation from the sixth grede will

e hav; experiehced seven years of bilinguzl instruction and is expec-
ted at the end of this time to have developed sufficient proficiency
in ecch language to be able to receive 507 of his instruction in
Engliéh and 50% in Spenish. In order to achieve this proportion of
native and second language instructién‘withdut gubjecting the student
to undue stress im‘functionidg in a second languqée, it is necessary
té éradﬁall? incfease‘fhe percentege of sécond ianguage instruction

Ehrough the grades. The proposed ratios of nativellanguage instruc-

tion to seconc lcnguagevinstruction‘are.indicated below,

]

“% . Ratio of Percentoge of Time Devoted to Nativé'Language Instruction

o (N) and Second Lengusge Instruction (S) in Each Crede. '

| - grade . N/sRetto

Kindergorten | 85/15

‘ First o ' 75/25 o

: Second - .75/25'

3 . Third - 10730

H Fourth T eomo

% Pifth Lo 60/0

i sixth ~ so/s0°

sf ' ’ .
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) Depending on the nature of the classes with regard to laﬁgucge
dcminance patterns, the lapguage utilized for each of the
‘curriculum creas will vary from English to Spénish. Pupils
will be screened and placed into clcsses'accoféing to their
individual language dominznce so that each class will be
designeted os being either Sp;nish'Dqﬁinant (SD) or English -

Dominont (ED). The instructional pcttern for the two troups

will be as indicated in the tablos folloﬁing.
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THEORETICAL !ODEL OF RILINCEUAL INSTRUCTION PATTE"{NS
FOR GRADES X THROUCH 6

Kindergearten Spenish Domincont Engiish Dominoent

Language Arts 25min/Sp-2Qin/ESL 25min/Eng -20min/SSL
Socizal Studies 15min/Sp  15min/Eng
Science 15min/Sp 15nin/Eng

| ’L.Mathemtics 15min/Sp iSmin/Ehg
Music 15min/Sp 15min/tng
ATt 15min/Sp 15min/Eng
Health Education 30min/Sp 30min/iIng
NS Ratio 85/15 130min/Sp-20min/Eng  130min/Eng-20min/Sp

First Grc;de :

Spanish Dominz:_nt

English Dominent

Langucge Arts LSnin/Sp-L5min/Eng LSmin/Eng-l:5min/Sp
Social Studies 30min/Sp  30min/Eng
S.cience 30min/Sp 30min/Eng
Mathematics 30nin/Eng 30min/Sp
Music 30nmin/Sp - 30min/Eng,

- Art 30min/Sp 3Cmin/Eng
Health Educotion 40min/Sp 60min/Eng -
Né Ratio 75/25 225min/Sp-’-75r.1jn/Ehg 225min/Eng~75min/Sp

Second Crode Spenish Domin~nt - English Domin-nt

) Language- Arts LSnin/Sp-l5rin/Eng hémzin/Ehg-hSr.xin/S{:
’ch’;al Studies - 30min/Sp. "3On1in/Eﬁg
Scieﬁce . 30min/‘5p BQn:In/Ehg
Mathematics 30min/Eng 301n1n/Sp
Music 30nin/Sp - 30min/Ing
Art 30min/Sp 30min/Eng
 Health Education 60min/sp 60rin/Eng
NS Ratio 75/25 2e5min/Sp-75uin/mg | 225in /Eng-vsm/Sp
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Third Crade

. Langunpe Arte

Social Studiecs
Seience
Mathenntics
Music

Art

Health Education

NS Ratio 70/30

Spenish Darinont

\Smin/Sp-LiSrin/Eng
30min/Sp
30min/sp
L5min/Eng
30rin/Sp
30min/Sp
LiSmin/Sp

" 210min/Sp~90min/Eng

Fnglish Dominnant

LSmin/Eng-LSnin/sp
" 30min/Eng
30min/Eng
L5min/Sp
3Gein/Eng
30min/Eng
.hSﬁin/Eng

210min/Eng -90min/Sp

Fourth Crade

Langurge Arts

Socizl Studies

- 8cience

Mathematics

. Muasic

Art

Health Education

BS Ratio 60/LO

Spenish Dornant "
hSmi;l/ Sp-hSr-ﬂn/E_'ng |
6011in/Sp
15min/Sp-30min/Eng
 L5min/Eng
" 15min/Sp

15nin/Sp
30min/3p

180rin/Sp-120.:in/Eng

' English Doninant

L5min/Eng-LErin/Sp
© 60nin/mng

30min/Sp-15min/Eng

LSmin/Sp

15min/Eng
15min/Zng
30min/Eng

180min/Eng~-120min /Sp

Tifth Orcde

" Social Studies
science -

| Mathemétics

Music

. Art
"Health'Educétion_'

‘NS ‘Rat.’;:o; 60/10

Snonish Dorrncnt

LSriin/Sp-L5riin/Eng
-6&%’55/5;_: e
30nin/Eng~15min/Sp
| hSm.n/Evg »
15mi | D
B 'J.Smin/Sp

ISOmm/Sp. o

© 180min/Sp-120min/Eng

" Enr.lish Doninent

'  LSuin/Eng-LSmin/5p

60rin/Eng

30min/Sp-15min/Eng

LSmin/Sp
’ 15min/Eng
1Smin/Eng -

30min/ing

180min/2ng-120min/Sp




~

. ¢J>§.
.Sixth Gradg , Sponish Doniinont English Doridn-nt
Lenguage Arts USwmin/Sp-LSrin/Eng  LSmin/Eng-LSrin/Sp
Social Studies L5min/Sp-15min/Eng -~ LSiin/Eng-15min/Sp
Science  L5min/Eng | LSmin/sp
Mathematics LSmin/Eng L5min/Sp
Masic - © 15min/Sp g 15min/Eng
Art | 15min/Sp. . 15min/Eng
Heclth' Educntion BOq}n/Sp - 30ﬁin/Eng
NS Ratio 50/50 150min/Sp-150min/Bng  150min/Eng-150min/Sp

The total ahount of time allotted for ezch curriculum zrea is in-
accord with the stondord New York City Bocrd of Education reco=-

mmendations.

Grades X -~ 3 R %Grades L -6
Langunge Arts 307 Longucge Arts C30
Social Studies 105 : Sociocl Studies 20%
Science 105 Science: o 15¢
Mathematics 107 Mathe:ﬁati{:s ‘ | 15¢
_Muéic iO% _ Music ' | .54
ATt 108 - Art L . o

Healfh.Educqtion. 20% - Health Education T 109

The Actucl Model

Becouse the Blllngu_l -School hcs been in existeﬁce for only & period

of three yenrs and is beglnnlng its fourth schoo1 year, the theoretlcgl
model cgnnot be implenented in all gr.des from Klnderg rten through
‘sixth, The theoretlcal model can be irvlemented through the third

grnde end prov1slons must,be madc'to_hdaust the model ,ufflclently



to service thc children at the different levels adeguctely and
yet provide some exposure to & second languﬁge. In short, a
child entering the 5th grcde this Septeuber should not be
expected to undertéke 0% of his lecrning in a second longunge
if he has not had zny previous exposure to it. Thereforc, in
the case of zn English Dominant child the ¥/S rotio will be
linited to 85/15 rather than 60/&0_&5 prescribed in the
theoreticcl model. However, in the case of 2 Sp;ﬁish Donincnt.
Sth grode child we rust take‘into sccount the fact that he hes
alrendy experienced 5 to 6 years of instruction in English and
can therefore, be expected to undertcke a larger percentege of
instructional time in English that the Englsih Dominant'cﬁild can
in Spenish. Thus the actual model suggests on NS ratio of 70/30

for the incoming Sponish Dominant student.

The teble following indicates 2 corparison of thc theoretical

model NS rctio with the NS rotios of the sctusl model for English
Dominant classes and Spanish Domincnt classess. The figures
are projected through the sixth grade for each of the present

grades.to demonstrate the cnticipated degree of bilinguclism

for 2l1 classes starting in the Bilingusl School in September,ll968_'




Based on the NS ratios of the actual model, the instructionzl

pattern for classes starting in the Bilingual School in September,

1971 is outlined in the followling tables.

KO N

Kindergarten

Language Arts
Social Studies
Science -
Mathematics
Music

Art

. Health Education

Spanish Dominant

NS Ratio - 85

25min/Sp=-20min/ESL

1Smin/Sp
15min/Sp
15min/Sp
15min/Sp
15min/Sp

30min/Sp

15

130min/Sp=-2Cmin/Eng

English Dominant

25min/ Eng-20min./SSL

15min/Eng
15min/Eng

" 1Smin/Eng

15min/ing
15min/Eng
30min/Eng

NS Ratio. -~ 85

15

130min/Eng~-20min/Sp

First Grade

Language Arts
Social Studies
Science
Matherzaticy
Mﬁéib’

Art

Health Education

Spanish Dominant

hSmin/8p~hSniin/13$

30min/Sp
30nin/Sp
30min/Eng
30min/Sp.
' 30min/Sp
60min/sp

NS Ratio - 75

225min/Sp~75min/Eng

English Dominant
LSmin/Eng ~LiSmin/5SL

30min/Eng
30min/Eng

"30min/5p:

30min/Eﬁg

30min/Eng

* 60min/Eng
‘NS Ratio - 75

25

| 225nd,rx/Eng—75_nﬁ.n/SP




Sacond Grade 4 Spanish Dominent English Dominant

Languoge Arts ' LiSinin/Sp-LSmin/TSL LSmin/Eng-L5min/SsL
.Social Studies o 30min/Sp 30min/Eng
Science , | 30min/Sp 30min/Eng
Mathematics 30miﬁ/Eng | 30min/Sp
Music 20min/Sp 30min/Eng
Art 30min/Sp : 30min/Eng
Health Education 60min/Sp | o 60min/Eng
NS Ratio -~ 75 NS Ratio - 75
25 : ,
225min/Sp~75min/Eng 225min/Eng-75min/Sp
_Third Grade Spanish Dominant English Dominant
Language Arts hSmin/Sp-hgmin/ESL : _bSmin/Eng-hSmih/SSL
Social Studies : 30min/Sp 30min/Eng
Science BOmiﬁ/Sp . | 30rin/Cng
Mathemotics - | LSmin/Eng ‘ LEmin/Sp
Music |  somin/sp 30min/Eng
ATt . 3Cmin/Sp | 30min/Eng
.Hea%th Educatidn ' hSmin/Spl - ) LSmin/Eng
. NS Ratio - 70 NS Ratio - 70
30 - - S 30

210min/Sp-90min/Eng 210min/Eng-90min/Sp




Fourth Giade ' Spanish Dominant Engiish Daominent -

' Language ATts \Smin/Sp-LSmin/BSL  LSmin/Eng-L5min/SSL
‘Social Studies 60nin/Sp . 60min/Eng
écience L5min/Sp hfmin/Eng
Mathematics 15min/Sp-30min/Eng 30min/Eng~15min/Sp
Music , . 15min/Sp ' 15min/Eng
Art 15min/Sp ‘ ~ 15min/Eng
ﬁealth Education 30min/Sp ' : 3Omiﬁ/LMg

1S Ratio - 75 - NS Ratio -~ 80
25 S 70
25nniﬁ/Sp.-7SHﬁn/Eklg 2LOmin/Eng-60riin/Sp
Fifth Grade | Spanish Dominant Enclish Dominant
Language Arts | 1iSimin/Sp-LSmin/Eng ~ LSmin/Eng-L5min/SSL
Socizl Studies 60min/Sp . 60min/Sng
Science : 4Srin/Sp o - - 4Smin/Eng .
‘Mathematics . LSrin/Eng | 30min/Eng-15min/Sp
Mﬁsic ‘ . , 15/min/Sp o lﬁmin/Eng
Art - 18min/Sp © . 1Smin/bng
Health Eduqatisé’ : '.‘; Bbmin/Sp- -,_-'~‘ B 30min/Eng
NS Ratio - 70 - " NS Retio - 80

210min/Sp-90min/Eng , . 2lOmin/Bng-60min/Sp




Sixth Grade Spanish Domin~nt ' English Doninant
Language Arts hSmin/SthSmin/Eng | LiSmin/Eng -L5min/SSL
Social Studies 60min/Sp ' 60min/Eng
. Science LSmin/Sp LiSmin/Eng
Mathematics ' " LSmin/Eng .30min/Eng—15mih/Sp
Music A 5min/Sp " 1Smin/Eng
art a iSmin/Sp 15min/Eng
" Heslth Education 30min/Sp 30min/Eng
| NS Ratio - 70 NS - Ratio 80
35 ‘ To)

210min/S§-9Cmin/Eng 2h0min/Eng-60min/Sp -
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